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Achievement Motivation
 
Motivation is an extremely wide-ranging topic in the social
 
sciences.Motivation theories aim to explain why we do what we do.
In the face of an infinite number of possible actions, motivation
 
theories look to the reason,or reasons,behind a choice or a choice
 
set.Given that a single action may have a variety of motives behind
 
it, it follows that there is,more often than not,no single theory of
 
motivation that is sufficient in offering an explanation. For this
 
reason,more specific niche theories have gained traction in recent
 
times(Reeve,2015).
Contemporary theories of motivation are best thought of as mini-
theories in that they target a single motive.In the case of this paper
 
the motive of interest is achievement. We’ll explore some of the
 
forerunning motivational theories in regard to achievement motiva-
tion,with particular focus on its relevance in an English language
 
classroom atmosphere.Following this are the results of an in-class
 
survey that provides a window into my students’achievement motiva-
tion,as it pertains to learning English,when used in conjunction with
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one of the theories discussed.
One can conceptualize the term achievement as the desire to
 
experience “success in competition with a standard of excellence”
(McClelland,Atkinson,Clark,& Lowell,1953).Central to this defini-
tion is the idea of competition. That is, there is a fundamental
 
component of overcoming an obstacle in achieving a desired outcome.
Heckhausen (1967) lists three scenarios in one’s striving toward a
 
standard of excellence:
1)Competition with a task － completing a maze,for example
2)Competition with self－ improving your TOEIC score on a
 
yearly bases
3)Competition against others－ earning a higher grade than a
 
classmate
 
There are two outcomes from a standard of excellence－ suc-
cess and failure (Pang, 2010). In the face of these two outcomes
 
people have two reactions.
One reaction is focused on success.That is, the expectation of
 
successfully achieving a goal is the focus and the motivating factor.
It is characterized by positive emotions such as hope,pride,enthusi-
asm,excitement,and the anticipation of gratification.This approach-
oriented response to the standard of excellence is energizing in that
 
it leads to a desire for the positive feelings that come from self-
improvement,making progress toward a goal,and mastery.
The other reaction focuses on the possibility of failure.The fear
 
of failure in regard to the outcome of a task elicits anxiety. The
 
individual will be avoidance-oriented in that their underlying aim to
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succeed lies in avoiding the negative emotions that accompany failure:
shame,embarrassment,and frustration.This fear of failure can be in
 
itself motivating,or cause the individual to disengage altogether.
Expectancy and Value Motivation
 
Central to achievement theory of motivation are two terms:
expectancies and values (Schunk,Meece,& Pintrich,2014).
Expectancies refer to an individual’s expectations regarding
 
future success or failure.Given a task,a goal,or a possible outcome,
a person’s level of motivation is contingent on their perceived likeli-
hood of success.If they expect success,their level of motivation will
 
increase.Conversely,if they expect that the outcome of a task will
 
likely result in failure,then their motivation to engage in said task
 
will decrease.
Much of the time, these expectations relate to an individual’s
 
assessment of their ability to succeed. In short, the individual is
 
essentially asking themselves,“will I be able to do this task?”If their
 
answer is“yes”,then they are more likely to take up the challenge.
If their answer is “no”,then it is less likely they will engage in the
 
task.
To illustrate, imagine encouraging a student to read just one
 
English book a month.If faced with a book on par,of slightly below,
their ability then the student is much more likely to engage,persist,
and complete this modest task. However, if the book is far too
 
advanced enough to make them question whether they’ll succeed,
then they very likely won’t even bother tying.
Let’s look at the second term in“expectancy and value motiva-
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tion”.Values denote an individual’s assessment of the worth of a
 
task.If the end,or goal,of a task is seen as something of value,then
 
an individual will be more motivated to successfully complete it. In
 
contrast,if the goal of a task is judged to be of little worth,or value,
to an individual then they are unlikely to expend the effort necessary
 
in order to achieve its realization.
An outcome may hold value for an individual because it is
 
deemed fun,interesting,useful,important,rewarding,and/or elicits
 
favorable responses from others.These are generally all positive,and
 
are examples of things one would strive towards.
However, the task’s end may hold value in that it allows the
 
individual to avoid something unpleasant like punishment or derision.
In this way the value may lie in avoidance.
In the case of approach oriented motivation, the individual is
 
essentially asking themselves,“what will I achieve,and is it of value
 
to me?”The answer to that question will effect one’s level of
 
motivation.
For example,given the commitment it takes to learn a language,
it’s largely intuitive that one’s motivation will vary depending on the
 
personal value given to the language in question.If knowing English
 
is seen as being in no way beneficial or impactful－ that is,having
 
little value－ then it stands to reason that we will not put forth the
 
effort necessary to succeed in learning it. Conversely, if value is
 
attached to knowing French,we will be more likely to start,persist,
and achieve in a French language classroom atmosphere.
Together, the concepts of expectancy and value can give a
 
window into elements of motivation such as task choice, level of
 
engagement,persistence,and task outcomes,and underpins much of
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contemporary achievement motivation research.
Lewin’s Level of Aspiration
 
A forerunner of Atkinson － discussed below － was Lewin.
Lewin’s theory,level of aspiration,can be thought of as a set of two
 
motivationally impactful criteria that come into play when determin-
ing a task outcome:one’s familiarity with the task, and one’s past
 
experiences (Lewin,1935).
Typically,we are more comfortable with tasks with which we
 
have familiarity.That is,we know what to expect,and what the task
 
expects of us.For this reason we will likely be more open to engage
 
in a familiar task.However,if we are unfamiliar with the task,the
 
unknown is cause for concern,and such reservations may dissuade us
 
from engaging.
Our past experiences will also effect our motivation.If our experi-
ence of a given task was one tinged with anguish, nervousness,
displeasure, stress, embarrassment, or another such negative emo-
tion, this may negatively effect our motivation. If we experienced
 
difficulty or failure,our motivation will likely be negatively effected.
However,if our past experience was one of joy,satisfaction,interest,
pleasure,success,or a similarly positive emotion,then our motivation
 
to engage in an identical,or similar,task will likely increase.
While this theory is appealing in its simplicity,a downside of it
 
is the lack of other variables that would most certainly factor into
 
the motivational equation such as the value of the goal and the
 
individual’s assessment of their own capabilities and limitations.
Another criticism is that Lewin’s theory may not be wholly
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applicable to an educational setting,as research into this theory came
 
from assessing participants engaging in a ring-toss game.
Still,there does seem to be a measure of value in this theory in
 
terms of－ but not limited to－ classroom activity choices.When
 
predicting how students will respond to an activity,we must take into
 
account their familiarity with the type of task. Have they done
 
similar tasks in the past,or are the dynamics of this task wholly new
 
to them?The answer to that question will go a long way in helping
 
us determine the level of scaffolding needed, the level of guidance
 
students will require, and the degree of independence we should
 
expect from them.
An astute educator will have witnessed a student’s past experi-
ences on many a task.The teacher will likely be in a position to intuit
 
their motivational response to future tasks based on how the student
 
previously coped.In these ways Lewin’s Level of Aspiration theory
 
can be worth keeping in mind as a predictive tool concerning how
 
students will receive activities within the classroom.
Atkinson’s Theory of Achievement Motivation
 
Lewin’s successor,Atkinson(1957,1964),recognized the duality
 
of emotions we face in regard to achievement outcomes. There is
 
excitement,hope,and enthusiasm at the anticipation of success.But
 
there is also the fear and anxiety at the prospect of failure.When we
 
set out to achieve, we are making a gamble that will ultimately
 
impact our pride and sense of self-worth.In light of this,our need to
 
achieve on any given task is influenced by two factors:the probability
 
of success and the incentive value of a successful outcome.
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Probability of success takes into account the difficulty of tasks
 
and our estimation of our likelihood of succeeding.
Incentive value represents the worth with which we regard a
 
successful task outcome.
It is important to understand that Atkinson believed there is an
 
inverse relationship between probability of success(Ps)and incentive
 
value(Is).
That is, as the probability for success decreases, the incentive
 
value increases.Take,for example,the TOIEC test for proficiency in
 
English.Scores range from 10－ 990.The chances of getting a perfect
 
score are very low,even for native speakers.For this reason a 990 on
 
the TOIEC is high in incentive value because very few people can
 
achieve it.
Conversely,as the probability for success increases,the incentive
 
value decreases.The chances of getting 20－ 30 points on the TOIEC
 
are very high;most anyone who has studied the very basics of English
 
could accomplish as much. For this reason, it is low in incentive
 
value.That is,there’s not much pride to be had in accomplishing a
 
task with such a high chance of success.
The probability of success (Ps)is written as a decimal;a 50%
chance of success is Ps＝.5,a 25% chance of success is Ps＝.25,a 10%
of success is Ps＝.1,etc.
Given the inverse relationship between probability of success(Ps)
and incentive value(Is):
1－ Ps ＝ Is
 
To illustrate,a task with a probability of success of 10% (Ps＝
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.1)will have an incentive value of .9 (1－.1＝.9). The task has a
 
relatively low rate of success,and a high incentive value.
A relatively easy task with a probability of success of 75% (Ps
＝.75)will have an incentive value of .25(1－.75＝.25).
Atkinson believed that we could make predictions about an
 
individual’s tendency toward achievement(Ts).Using the two factors
 
covered above:probability of success (Ps) and the incentive value
(Is),as well as a third factor:the individual’s motive to succeed (Ms),
which represents an individual’s dispositional need for achievement,
we could quantify their tendency toward achievement behavior (Ts).
To summarize,the components of Atkinson’s formula,as well as
 
the formula itself,are:
tendency toward achievement (Ts) - the quantification of one’s
 
tendency toward success
 
motivation to succeed (Ms)-the quantification of how motivated one
 
is to succeed
 
probability of success (Ps)-the perceived likelihood of a successful
 
outcome
 
incentive value(Is)-the perceived value of success
 
Ts ＝ Ms × Ps × Is
 
Comparatively speaking,a person with a higher Ts is more likely
 
to engage,and persist, in tasks that are moderately difficult.They
 
will tend to exert more effort,exhibit a higher level of concentration,
and display better performance overall(Cooper,1983;Pang,2010).
In Atkinson’s examples(1964,p.244),he uses a 1 and an 8 as the
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Ms variables in an otherwise identical formula to illustrate its impact
 
on the tendency toward achievement (Ts).For our purposes,I’d like
 
the reader to imagine Ms as a range from 1 to 10;1 being the least
 
amount of motivation,and 10 symbolizing the greatest amount.
Imagine a scenario of Student A applying for a prestigious
 
English program abroad.The student recons that they have a 20%
chance of passing the entrance test (Ps＝.2). Using Atkinson’s Is
 
formula(1－Ps＝Is),the incentive value(Is)of passing the test is.8
(1－.2＝.8).If the student’s motive to succeed is high (Ms＝9),then
 
using the Atkinson’s Ts formula (Ts＝Ms×Ps×Is), Student A’s
 
tendency toward achievement (Ts)is 1.44(1.44＝9×.2×.8).
Now imagine the student’s friend,Student B,is applying to the
 
same program.Like Student A,Student B recons they have a 20%
chance of success on the entrance test.In fact,all the variable are the
 
same(Ps＝.2 and Is＝.8)except for their level of motivation;Student
 
B is less motivated (Ms＝2).Using Atkinson’s formula (Ts＝Ms×
Ps×Is),Student B’s tendency to succeed will calculate to .32(.32＝
2×.2×.8).
By comparing Student A(Ts＝1.44)with student B(Ts＝.32)we
 
can predict that Student A, given her greater tendency to succeed,
will display a higher level of motivation toward passing the entrance
 
test.Perhaps Student A will study harder prior to the test,perhaps
 
she’ll be more apt to seek out practice tests to hone her skills, or
 
perhaps she’ll be more likely than Student B to simply follow through
 
with the application process to take the test.However her increased
 
motivation may manifest itself,in terms of predicting who is likely to
 
succeed,Atkinson’s formula suggests you put your money on Student
 
A to be the one to succeed.
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The defining difference between Student A and B is their level of
 
motivation to succeed, so this variable bares explanation. Motive
 
refers for the need(s) of the individual. As mentioned above, the
 
motives behind an action can be broken down into two broad cate-
gories:ones aimed at achieving success,and others aimed at avoiding
 
failure.
Motives orientated towards success are ones that give us a sense
 
in accomplishment;that feeling of pride in a job well done.These are
 
the motives that allow us to quantify one’s tendency toward achieve-
ment using the formula above.
Motives aimed at avoiding failure are rooted in evading the
 
negative;feelings of humiliation and shame,and give rise to a fear of
 
failure.
For this reason Atkinson also devised a formula that quantifies
 
the tendency to avoid failure(Taf)using the motive to avoid failure
(Maf):
Taf ＝ Maf × Ps × Is.
Both equations can be used to predict an individual’s overall
 
tendency to achieve(Ta)(Reeve,2015,p.193):
Ta＝ Ts － Taf ＝ (Ms × Ps × Is)－ (Maf × Ps × Is)
Atkinson believed that given a task,a positive Ta could predict
 
success oriented motivation,while a negative Ta indicates fear of a
 
failure is the dominant force driving the individual. A negative
 
tendency to achieve (Ta)value － that is, one that points to the
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motive to avoid failure(Taf)as the dominant force－ is not ideal;
the individual will be less likely to act, persist, and, ultimately,
succeed.Conversely,success-oriented motivation－ a higher Ts than
 
a Taf, resulting in a Ta value above 0 － predicts a successful
 
outcome.
Taking it to the Classroom
 
I provided four of my English classes with a survey consisting of
 
eight questions in Japanese.(The original survey follows the body of
 
this paper.)The questions were related to their expectancies,values
 
and motivation in terms of learning and using English.The following
 
are English translations of the eight questions (Note that the first
 
two survey responses pertained the students’class and sex,and have
 
been omitted.):
3.My future success in work will be contingent on my English
 
ability.
4.Being proficient in English is necessary to achieving my life
 
goals.
5. In the future, I want to interact with people from other
 
countries.
6. In the future,I will have to interact with people from other
 
countries.
7. I am good at learning and using English.
8. In general, Japanese people are good at learning and using
 
English.
9.Rate your level of motivation to earn an“S”for this class.
(11)106THE RISSHO LAW REVIEW Vol.51 No.2 (2018)
10.Rate your level of fear at not succeeding in this class.
Questions 3 to 8 had a ten-point response scale;1 indicating
 
strong disagreement,and 10 indicating strong agreement.
Questions 9 and 10 each had a ten-point response scale;1 indicat-
ing a low level of the metric in question, and 10 indicating a high
 
level.
To stimulate honest responses I specifically asked the students
 
not to write their names on the survey. This hopefully instilled a
 
sense of anonymity conducive to honest self-reflection,resulting in
 
more accurate data concerning their expectancies and values.How-
ever,due to the seating arrangement in the class,and the fact that I
 
collected the surveys from their desks after they left the classroom,
I could correlate the data received to each student.
Of particular interest were two types of student:students who
 
came to every single class,and students whose attendance was low
 
and sporadic with at least 4 absences.
With the data from the students’responses, I used Atkinson’s
 
formulas to quantify aspects of their motivation.Of particular inter-
est was their tendency to achieve (Ta)in relation to their level of
 
attendance.
Applying the Data to Atkinson’s Formulas
 
Mention must be made of how I applied the data from the survey
 
into the values of Atkinson’s formulas.
The first 4 questions (3-6)of the survey have to do with the
 
value of English to the student.
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3.My future success in work will be contingent on my English
 
ability.
4.Being proficient in English is necessary to achieving my life
 
goals.
5. In the future, I want to interact with people from other
 
countries.
6. In the future,I will have to interact with people from other
 
countries.
Questions 3 and 6 have to do with value as it pertains to extrinsic
 
motivation, while questions 4 and 5 are more closely related to
 
intrinsic motivation.As these questions have to do with the perceived
 
value of success,the average of these 4 data points was the variable
 
I used for incentive value(Is).
7. I am good at learning and using English.
8. In general, Japanese people are good at learning and using
 
English.
Questions 7 and 8 are related to the students’perceptions of their
 
ability to succeed at the task in question,and their estimation of that
 
ability among those they share a culture with.As perceived ability is
 
very much related to the likelihood of a successful outcome,I aver-
aged these two data points for the probability of success (Ps)vari-
able.
9.Rate your level of motivation to earn an“S”for this class.
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Question 9 was the quantification of how motivated the students
 
are to succeed (within the context of this particular class)so was
 
used as the variable for motivation to succeed (Ms).
10.Rate your level of fear at not succeeding in this class.
The final question on the survey(10),which has to do with the
 
students’fear of failure(again,within the context of that particular
 
class),was used as the variable for the motive to avoid failure(Maf).
Using the data from the survey in this way, I applied it to
 
Atkinson’s formulas to quantify students’tendency toward achieve-
ment (Ts), tendency to avoid failure (Taf), and ultimately their
 
overall tendency to achieve(Ta).
Expectations and Results
 
My expectations were that of a correlation between high atten-
dance and a high tendency to achieve(Ta),and low attendance and
 
a low,or negative,tendency to achieve.
That is, I expected the students who had missed no classes to
 
have a high tendency toward achievement (Ts)and a low tendency to
 
avoid failure (Taf)resulting in, a higher tendency to achieve (Ta)
(Ts－Taf＝Ta). Conversely, I expected the students with low and
 
sporadic attendance to have a higher tendency to avoid failure(Taf)
than a tendency toward achievement (Ts),resulting in a low,or even
 
negative,tendency to achieve(Ta)(Ts－Taf＝Ta).
Prior to turning to the results,a word about the logic behind my
 
method of labeling the students:the students are labeled using a letter
103(14)
Predicting,Quantifying,and Assessing Achievement Motivation in the ESL Classroom (Jonathan Austin Daniels)
number letter configuration;Student A7A, for example. The first
 
letter is the class,the number represents the number of classes missed
 
out of 20,and the letter at the end is simply to differentiate students
 
in the same class who have the same number of absences.To illus-
trate,Student A0B,is from class A,had 0 absences,and the“B”is
 
simply to differentiate them from Student A0A.
The results are as follows :
Student A7A :tendency to achieve(Ta)＝ 70
 
Student A6B :(Ta)＝ 24
 
Student A0A :(Ta)＝ 200
 
Student A0B :(Ta)＝ 307.125
 
Student B4A :(Ta)＝ 0
 
Student B5B :(Ta)＝ 0
 
Student B0A :(Ta)＝ 374.625
 
Student B0B :(Ta)＝ 40.5
 
Student C6A :(Ta)＝ －26
 
Student C4B :(Ta)＝ －28.5
 
Student C0A :(Ta)＝ 327.25
 
Student C0B :(Ta)＝ 42.75
 
Student D4A :(Ta)＝ 135
 
Student D4B :(Ta)＝ 4
 
Student D0A :(Ta)＝ 57
 
Student D0B :(Ta)＝ 42
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The responses from the first four students,from class A,aligned
 
with my expectations; the students with multiple absences had a
 
relatively low tendency to achieve (Ta) in relation to the students
 
with high attendance.
The responses from the four students from class B were also
 
consistent with my expectations,though student Student B0B’s score
 
was lower than anticipated.However, in relation to both Students
 
B4A and B5B,whose Ta’s were 0, the results were consistent with
 
expectations.
The same can be said for the students in class C.The students
 
with low attendance scored in the negative,while the students with
 
high attendance scored in the positive.
Class D meets with expectations,except for Student D4A with
 
their anomalously high score of 135.
Using the Data Diagnostically
［Note that the full and detailed results from each student survey
 
follow the body of this paper,and can be found just after the original
 
survey.］One useful aspect of conducting this survey is that the
 
results can be used diagnostically.
Given an anomalous result,as in the case of Student D4A,one
 
can determine the cause of the disparity between their low atten-
dance yet high Ta score.In Student D4A’s case,the responses to the
 
first four survey questions－ a response of 10 for each question－
betrays a conception of the intrinsic value of competence in English
 
that is not reflected in their attendance.After all,shouldn’t a student
 
who believes competence in English is so integral to their future
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success and happiness reflect that belief with a high attendance rate?
In this case,a one on one meeting could be set up with the student to
 
discuss this inconsistency.Perhaps the low attendance is not a reflec-
tion of their motivation,but of extraneous circumstances in their life
 
that is affecting their attendance. Or perhaps they don’t view the
 
class as conducive to those ends.
Let’s look at another example; Student B0B’s Ta is in the
 
positive but,relatively speaking,it is low.By looking at the results
 
of her survey in detail,one can see that the issue lies in her evaluation
 
of her,and her follow Japanese’s,ability to succeed at learning and
 
using English;this student chose the lowest possible score of 1 for
 
questions 7 and 8.This put this student’s probability of success (Ps)
value at 1,which accounts for her relatively low tendency to achieve
(Ta). This mode of thinking could easily lead to a self-fulfilling
 
prophesy of failure, so understanding that a student suffers from
 
these types of unhealthy and counterproductive beliefs opens the door
 
to addressing them,and hopefully curtailing them.
In this way,the individual responses on the survey can be used to
 
assess the reasons behind an anomalous score,and also to diagnose
 
motivation-related issues.
Criticisms
 
I’d like to end this paper by discussing some criticisms of this
 
study,and this method of evaluation.
The first criticism concerns the timing of when the survey was
 
given.This survey was given to the students on the 20th class of a 30
 
class course.It is very possible that the students took into considera-
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tion their own absences when responding. For the students who
 
missed four or more classes, this knowledge of their own sporadic
 
attendance could have altered their motivation to achieve an “S”
(question 9),or raised fears of even passing (question 10).In short,
factors that arose between the very first class and the time of the
 
survey could have greatly impacted their responses. These factors
 
are not limited to just absences, but various classroom dynamics:
their test scores,their comprehension of the material or lack thereof,
the relationship with the teacher,their performance as it compered to
 
their classmates,etc.Any number of these factors could have influen-
ced their responses on the survey.For this reason,the survey would
 
have been more predictive if it had been given on the very first day of
 
class versus midway through the course.
Another criticism could very well be my deviation from the
 
manner in which Atkinson intended his formula to be used. For
 
Atkinson, the probability of success (Ps) and incentive value (Is)
variable are connected,and have an inverse relation.However,I took
 
these two variables to be independent and not directly connected.
This reflects my own criticism of the idea that probability and
 
incentive must be inversely correlated.
Along this same lines as the above criticism, is the fact that
 
Atkinson intended his formula to be applied to simple tasks－ his
 
research was conducted using a ring-toss game.He did not intend
 
this formula be used for such complex scenarios as quantifying
 
motivation across the span of an entire class.
These are but a few of the criticisms of this paper, and my
 
method.I’ll let the reader conclude for themselves how much of an
 
impact they have on the validity of the findings.
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What I hope is beyond reproach,is a demonstration of the value
 
of a survey into gaining insight into students’opinions concerning
 
their expectancies and values,and the role those beliefs play in the
 
classroom.
Survey
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Data
 
Student A7A : Absences :7/20
 
Survey Responses 3-10:9,10,7,9,3,1,7,3
 
incentive value(Is)＝ 8.75
 
probability of success (Ps)＝ 2
 
motivation to succeed (Ms)＝ 7
 
motive to avoid failure(Maf)＝ 3
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 122.5
 
tendency to avoid failure(Taf)＝ 52.5
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 70
 
Student A6B : Absences :6/20
 
Survey Responses 3-10:5,8,1,2,2,2,9,6
 
incentive value(Is)＝ 4
 
probability of success (Ps)＝ 2
 
motivation to succeed (Ms)＝ 9
 
motive to avoid failure(Maf)＝ 6
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 72
 
tendency to avoid failure(Taf)＝ 48
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 24
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Student A0A : Absences :0/20
 
Survey Responses 3-10:4,8,6,7,4,4,10,2
 
incentive value(Is)＝ 6.25
 
probability of success (Ps)＝ 4
 
motivation to succeed (Ms)＝ 10
 
motive to avoid failure(Maf)＝ 2
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 250
 
tendency to avoid failure(Taf)＝ 50
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 200
 
Student A0B : Absences :0/20
 
Survey Responses 3-10:6,6,9,6,8,5,9,2
 
incentive value(Is)＝ 6.75
 
probability of success (Ps)＝ 6.5
 
motivation to succeed (Ms)＝ 9
 
motive to avoid failure(Maf)＝ 2
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 394.875
 
tendency to avoid failure(Taf)＝ 87.75
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 307.125
 
Student B4A : Absences :4/20
 
Survey Responses 3-10:5,7,6,4,2,5,4,4
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incentive value(Is)＝ 5.5
 
probability of success (Ps)＝ 3.5
 
motivation to succeed (Ms)＝ 4
 
motive to avoid failure(Maf)＝ 4
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 77
 
tendency to avoid failure(Taf)＝ 77
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 0
 
Student B5B : Absences :5/20
 
Survey Responses 3-10:6,5,5,5,1,1,5,5
 
incentive value(Is)＝ 5.25
 
probability of success (Ps)＝ 1
 
motivation to succeed (Ms)＝ 5
 
motive to avoid failure(Maf)＝ 5
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 26.25
 
tendency to avoid failure(Taf)＝ 26.25
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 0
 
Student B0A : Absences :0/20
 
Survey Responses 3-10:7,10,10,10,7,2,10,1
 
incentive value(Is)＝ 9.25
 
probability of success (Ps)＝ 4.5
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motivation to succeed (Ms)＝ 10
 
motive to avoid failure(Maf)＝ 1
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 416.25
 
tendency to avoid failure(Taf)＝ 41.625
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 374.625
 
Student B0B : Absences :0/20
 
Survey Responses 3-10:6,1,10,1,1,1,10,1
 
incentive value(Is)＝ 4.5
 
probability of success (Ps)＝ 1
 
motivation to succeed (Ms)＝ 10
 
motive to avoid failure(Maf)＝ 1
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 45
 
tendency to avoid failure(Taf)＝ 4.5
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 40.5
 
Student C6A : Absences :6/20
 
Survey Responses 3-10:8,9,2,7,1,1,5,9
 
incentive value(Is)＝ 6.5
 
probability of success (Ps)＝ 1
 
motivation to succeed (Ms)＝ 5
 
motive to avoid failure(Maf)＝ 9
(23)94THE RISSHO LAW REVIEW Vol.51 No.2 (2018)
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 32.5
 
tendency to avoid failure(Taf)＝ 58.5
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ －26
 
Student C4B : Absences :4/20
 
Survey Responses 3-10:4,4,6,5,3,3,5,7
 
incentive value(Is)＝ 4.75
 
probability of success (Ps)＝ 3
 
motivation to succeed (Ms)＝ 5
 
motive to avoid failure(Maf)＝ 7
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 71.25
 
tendency to avoid failure(Taf)＝ 99.75
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ －28.5
 
Student C0A : Absences :0/20
 
Survey Responses 3-10:10,10,6,8,7,4,10,3
 
incentive value(Is)＝ 8.5
 
probability of success (Ps)＝ 5.5
 
motivation to succeed (Ms)＝ 10
 
motive to avoid failure(Maf)＝ 3
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
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tendency toward achievement (Ts)＝ 467.5
 
tendency to avoid failure(Taf)＝ 140.25
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 327.25
 
Student C0B : Absences :0/20
 
Survey Responses 3-10:4,6,3,6,1,2,8,2
 
incentive value(Is)＝ 4.75
 
probability of success (Ps)＝ 1.5
 
motivation to succeed (Ms)＝ 8
 
motive to avoid failure(Maf)＝ 2
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 57
 
tendency to avoid failure(Taf)＝ 14.25
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 42.75
 
Student D4A : Absences :4/20
 
Survey Responses 3-10:10,10,10,10,8,1,4,1
 
incentive value(Is)＝ 10
 
probability of success (Ps)＝ 4.5
 
motivation to succeed (Ms)＝ 4
 
motive to avoid failure(Maf)＝ 1
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 180
 
tendency to avoid failure(Taf)＝ 45
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Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 135
 
Student D4B : Absences :4/20
 
Survey Responses 3-10:3,1,1,3,1,1,3,1
 
incentive value(Is)＝ 2
 
probability of success (Ps)＝ 1
 
motivation to succeed (Ms)＝ 3
 
motive to avoid failure(Maf)＝ 1
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 6
 
tendency to avoid failure(Taf)＝ 2
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 4
 
Student D0A : Absences :0/20
 
Survey Responses 3-10:5,4,6,4,2,4,6,2
 
incentive value(Is)＝ 4.75
 
probability of success (Ps)＝ 3
 
motivation to succeed (Ms)＝ 6
 
motive to avoid failure(Maf)＝ 2
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 85.5
 
tendency to avoid failure(Taf)＝ 28.5
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 57
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Student D0B : Absences :0/20
 
Survey Responses 3-10:8,9,5,6,2,1,5,1
 
incentive value(Is)＝ 7
 
probability of success (Ps)＝ 1.5
 
motivation to succeed (Ms)＝ 5
 
motive to avoid failure(Maf)＝ 1
(Ms × Ps × Is)＝ Ts
(Maf × Ps × Is)＝ Taf
 
tendency toward achievement (Ts)＝ 52.5
 
tendency to avoid failure(Taf)＝ 10.5
 
Ts － Taf ＝ Ta
 
tendency to achieve(Ta)＝ 42
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